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INTRODUCTION 
 
The recent socio-political and economic changes in the whole 
global world have also sought about changes in our 
educational aims, objectives and goals and greater challenges 
for social studies.  The schools are called not only to equip the 
individual with the basic knowledge in social studies contents 
but also with higher cognitive skills such as problem solving 
and reflective skills that allow for self-development and self
reliance.  To meet up with these challenges, there is a 
movement away from the behaviourist method of direct 
teaching such as in the lecture method, note taking and 
dictations, where the learner is given content to memorize.
 
In order to implement the National Policy on Education 
(2013), the government at all levels became 
the schooling process in terms of educational outcomes, 
learning activities, instructional resources, instructional 
strategies and evaluation procedures.  In view of this emphasis 
has been on the need to:  
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ABSTRACT 

The quest for the effective methods of teaching social studies in Nigerian schools is a continuous one.  
This research is designed to investigate the effects of integrated group based mastery learning 
Approach in the teaching of social studies in Junior Secondary Schools in Benin Metropolis.  The 
problem of learners’ poor performance and underachievement in social studies has been a major 
issues of concern and interest in the Nigeria educational sector. Two research questions were raised 
with two corresponding hypotheses to guide the study. A quasi
equivalent control group was adopted.  Two mixed secondary schools were purposively selected from 
Benin City, out of which, two in-tact classes were selected. 
collection was the Social Studies Achievement Test (SSAT). The data collected were analyzed using 

test of independent sample. The result showed that there was a significant effect of treatment on 
social studies students achievement.  This means that the integrated group based mastery learning 
model was more effective than the traditional expository method.  It is recommended that through in
service training, seminars or other forms of on-the-job training to employ mastery learning models.

John Egharevba and Osayande Iyobo Eric. This is an open access article distributed under the Creative Commons Att
use, distribution, and reproduction in any medium, provided the original work is properly cited. 

political and economic changes in the whole 
global world have also sought about changes in our 
educational aims, objectives and goals and greater challenges 
for social studies.  The schools are called not only to equip the 

dividual with the basic knowledge in social studies contents 
but also with higher cognitive skills such as problem solving 

development and self-
reliance.  To meet up with these challenges, there is a 

from the behaviourist method of direct 
teaching such as in the lecture method, note taking and 
dictations, where the learner is given content to memorize.  

In order to implement the National Policy on Education 
 more interested in 

the schooling process in terms of educational outcomes, 
learning activities, instructional resources, instructional 
strategies and evaluation procedures.  In view of this emphasis 

Department of Curriculum and Instructional Technology, Faculty of 

 
 

 Make educational activities centre on the learner for 
maximum self-development and self

 Structure the educational system to develop the practice of 
self-learning (Federal Republic of Nigeria, 2013).  The 
implications of these for class teachers is that, they should 
develop a teaching approach which encourages the learners 
full participate in the learning processes.

 
Despite the efforts of government in restructuring the 
educational system to develop the practice of self
dominant approach to instruction in schools has been the 
expository type especially since the inception of Wes
Education in 1983. For instance, since 1960, curriculum 
planners have emphasized the inquiry approach by claiming 
that carrying out investigations is the most promising method 
by which students will master inquiry skills and become 
literate in social studies (Yager and Lutz, 1994).
 
Quite a number of studies have been conducted to investigate 
the causes of students under achievement in junior secondary 
school social studies (Onasanya, 1985; Ogbu, 1993; Iroegbu, 
1998; Adegbite, 1999; Adeyemi, 2007; Ly
Gerald, 2009).  The most reoccurring factor in all is the 
inadequate teaching method used by social studies teachers.
Consequently, learners’ individual needs, preferences and 
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interest cannot be met by most strategies utilized in the 
traditional, expository method of teaching.  This is one of the 
reasons the researcher is interested in trying out other method 
such as mastery learning strategy.  If the objectives of social 
studies education are to be met, then the need to look for an 
alternative teaching paradigm in the form of an improved and 
effective teaching strategy that is result oriented becomes 
necessary. The teaching of social studies is therefore an 
activity that involves both the teacher and the learners in 
other to ensure that learning takes place.  While learning 
involves a behavioural change in the learner, social studies 
teaching involves the transmission of the relevant body of 
knowledge, attitudes, manner, dispositions, skills and values 
that enable the individual to survive in a growing and dynamic 
society.  On this premise, the need for mastery learning as an 
instructional strategy becomes indispensable. 
 
According to Lynn, Douglas and Gerald (2009), mastery 
learning is an instructional process that provides students with 
multiple opportunities to demonstrate content mastery.  Initial 
instruction is presented at a fast pace to engage all learners.  
Students who do not demonstrate mastery are given additional 
instruction specifically designed to correct their 
misunderstandings.  Re-teaching should involve strategies that 
are different from the original instructional methods.  For 
example, if the original material was presented in a lecture 
format with visuals, the re-teaching process might involve 
hands-on activities and cooperative learning strategies.  A 
retest is later given to these students to allow them to 
demonstrate content mastery. The teacher must be an effective 
facilitator who thoroughly processes his information of social 
studies content and present it in an orderly and comprehensive 
manner.  There must be an established feedback mechanism, 
so as to enable correction of lapses in instructional methods 
which can thus bring about improvement in the teaching and 
learning of social studies. 
 
Summarily, to instruct for mastery, the following guidelines 
are to be followed: 
 
 Clearly state the objectives representing the purpose of the 

subject matter without any ambiguities. 
 The curriculum should be divided into smaller learning 

group, each with modeling, practice, formative evaluation, 
re-teaching, reinforcement, and summative evaluate 
strategy inclusive. 

 The results of the formative tests are used to provide 
supplementary instruction, or corrective activities to help 
the learner overcome problems. 

 
Carroll (1963) supplied the impetus for the emergence of 
mastery learning.  He argued that the focus of instruction 
should be the time required for different students to learn a 
given material.  Bloom (1968) perfected the Carroll model and 
described the traditional method of instruction as being very 
wasteful and destructive, reducing motivation for learning and 
the destroying the ego and self concepts of students. 
 
The Keller’s approach to mastery learning is also known as the 
personalized system of instruction (PSL).   

It is based on the individual and each students learns 
independently.  Both Carroll’s and Bloom’s model are group-
based mastery learning techniques while Keller’s model is 
personalized.  Bloom’s model, therefore has been viewed as 
the partial mastery learning technique while that of Keller’s is 
seen as the full mastery learning model because there is little 
difference from that of Bloom’s in that is totally individual 
based and advocate 100% performance. 
 
Statement of the Problem 
 
The problems of students’ poor performance and 
underachievement in social studies have been major issues of 
concern and interest in the Nigerian educational sector.  The 
need for intervention is not only recognized but also 
acknowledged by all stakeholders.  Quite a number of studies 
earlier cited provide enough evidence on the poor performance 
of students in social studies teaching.  This problem has been 
acknowledged to be a major factor in students’ achievement.  
In spite of the need for innovation approach to social studies 
teaching the expository instructional approach continues to 
dominate the teaching of social studies in Nigerian schools as 
revealed in literature.  This method to a large extent neglects 
human, cultural, social and effective dimensions of social 
studies.  This has continued to attract criticisms and as a result, 
researchers have continued to stress the need for learner-
centred methods, one of which is the mastery learning models.  
Is this instructional approach not likely to enhance students’ 
achievement in social studies? 
 
Research Questions 
 
The following research questions were raised to guide the 
study: 
 
 Will there be a difference in the achievement of social 

studies students taught using the integrated group based 
mastery learning models and those taught using the 
traditional model? 

 Will there be a difference in the learning achievement of 
male and female students taught using the integrated group 
based mastery models? 

 
Hypotheses 
 
The following null hypotheses were formulated to give the 
study a direction: 
 
 There is no significant difference in the achievement of 

social studies students taught using the integrated group 
based mastery learning models and those taught using the 
traditional method. 

 There is no significant difference in the achievement 
between social studies male and female students taught 
using the integrated group based mastery learning model. 

 

METHODS AND MATERIALS 
 
This study adopted a quasi-experimental of non-equivalent 
control group design.  This design was adopted because it was 
not possible to have complete randomization of subjects.   
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In fact classes were used (and not students) for the two groups, 
and the two existing groups were pre-tested, administered 
treatment and posted test (Omorogiuwa, 2011). The non-
equivalent control group design involved a pre-test and post 
test. The population of this study comprised all junior 
secondary school (JSS II) students of Government Secondary 
Schools in Egor Local Government Area of Edo State, Nigeria. 
The sample of this study was hundred (100) Junior Secondary 
school students selected from two mixed secondary schools.  
In-tact classes were used for the study. This was done by 
randomly selecting two mixed schools and from two of the 
schools selected a class each was randomly selected and all the 
subjects in the class were used. 
 

RESULTS 
 
Hypothesis One 
 
There is no significant difference in the achievement of social 
studies students taught using the mastery learning models and 
those taught using the traditional method.  
 

Table 1. t-test of independent samples of students achievement in 
social studies by mastery learning and traditional teaching 

methods 
 

Method of 
Teaching 

N Mean Std. 
Deviation 

t P-value  Sig  
(2 tail) 

Mastery 
learning 

30 66.60 10.14  
7.281 

 
.001 

Expository 
Method 

30 9.35  

α  =  .05 
 

Table 2.t-test of independent samples between male and female 
students on  learning retention in post-test 

 
Method of 
Teaching 

N Mean Std. 
Deviation 

T P-Value Sig 
(2 tail) 

Male 19 66.95 10.76  
.609 

 
.810 Female 11 66.00 9.36 

      α   = .05 

 
Table 1 showed a calculated t-value of 7.281 and p-value of 
.001 testing at an alpha level of 0.5.  The p-value is less than 
the alpha level, so, the null hypothesis which states that there is 
no significant difference in the achievement of social studies 
students taught using the integrated group based mastery 
learning model and those taught using the expository method is 
rejected. Consequently, there is a significant difference in the 
achievement of students taught using models of mastery 
learning and those taught using the expository method.  Since 
the mean score of students using the models of mastery 
learning strategy of (66.00) is greater than the (49.34, 
therefore, the students achieve more when taught with the 
models of mastery learning strategy than the one taught with 
the expository method. 
 
Hypothesis Three 
 
There is no significant difference in the achievement of social 
studies between male and female students taught using the 
integrated group based mastery learning model. Table 2 
showed a calculated t-value of .609 and p-value of .810.  

Testing at an alpha level of .05, the p-value is greater than the 
alpha level.   
 
So, the null hypothesis which states that there is no significant 
difference in the difference in the achievement of social studies 
between male and female students taught using the models of 
mastery learning is accepted or is retained. Consequently, there 
is no significant difference in the achievement of social studies 
male and female students taught using the models of mastery 
learning. 

 
DISCUSSION 
 
The result of the study shows that there is a significant effect 
of treatment on social studies students achievement as those 
taught with integrated group based mastery learning models 
were better than those taught with the traditional expository 
method.  This finding is in line with Adeyemi (2007) who 
opined that using mastery learning as a quality of instruction 
brings the desire result.  The results found that there was a 
clear-cut conclusion on the effectiveness of integrated models 
of mastery learning approach performed better in social studies 
compared with the conventional method. Method is a major 
variable that boast learning outcome.  
 
According to Onyabe and Prokupek (2000) method of 
instruction is a major variable that affects the students’ 
performance in social studies. 
 

Conclusion and Recommendation 
 
Based on the findings of the study, the following conclusion 
were made. Method of instruction is a major variable that 
affect students achievement in social studies.  An appropriate 
method of instruction would usually boost achievement.  
Mastery learning model is an effective learning strategy that 
helps the learners not only to understand the concepts but also 
increase their creative skills of being able to understand the 
concepts but also increase their creative skills of being able to 
understand the social interaction which occurs in class.  
Students think and talk about their experiences, they suggest 
and try out new ideas. Social studies teachers should be 
encouraged through in-service training, seminars and other 
forms of training-on-the-job to employ mastery learning 
models.  They are to enhance teaching through comparative 
learning and regular assignments in order to increase the level 
of social studies learning outcome. Teachers should be 
equipped with necessary skills as mentioned above to 
minimize the use of expository method, this study showed that 
it is the least effective method compared to the mastery 
learning models that was administered. 
 

REFERENCES 
 

Adegbite, J.A. 1990.  Effect of three models of advanced 
organizer on students’ learning outcomes in English Essay 
unpublished Ph.D. thesis, University of Ibadan. 

Adeyemi, B.A. 2007.  Learning social studies through mastery 
approach.  Journal of Education Research and Review, 
2(2): 60-63.  Available online at http://www.academic 
journals.org/ERK (access 20/5/2/2015}. 

23775                                     International Journal of Current Research, Vol. 7, Issue, 12, pp.23773-23776, December, 2015 



Bloom, B.S. 1968.  Human characteristics and school learning.  
New York: McGraw Hill. 

Carroll, J.B. 1963.  A model of school learning, teachers 
college record, 64, 723-733. 

Federal Republic of Nigeria 2013.  National policy on 
education, 6th edition. Lagos: NERDC. 

Iroegbu, T.O. 1998.  Problem-based learning.  Numerical 
ability and gender as determinants of achievement, 
problem-solving and graphing skills in senior secondary 
physician, Ibadan:  Unpublished Ph.D. thesis, University of 
Ibadan. 

Keller, A. 1968.  “Goodbye Teacher.”  J. Appl. Behaviour 
Analysis, N.I. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Lynn, S.F., Douglas, F. and Gerald, T. 2009.  Effects of 
mastery learning procedures on student achievement.  
University of Oregon.  http://en.wikipedia.org/wiki/mastery 
learning (Retrieved, 2015). 

Ogbu, C. 1983.  The effect of mastery learning instructional 
strategy on students academic achievement and attitude 
towards electronics at Technical college level. M.Ed. 
Project, University of Ibadan. 

Onasanya, M.K. 1985.  Beyond mastery learning.  The effect 
of combining students’ support system with Feedback 
corrective on learning outcomes in geography. 
Unpublished Ph.D. Thesis, University of Ibadan 

 

******* 

23776                 John Egharevba and Osayande Iyobo Eric, Effectiveness of the integrated group based Masterylearning approach in the teaching of  
social studies in junior secondary schools in Benin metropolis 

 


